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Statement of intent 
We believe feedback and marking should be constructive to every child, focusing on success and 
improvement needs against learning objectives; enabling children to become reflective learners and 
helping them to close the gap between current and desired performance. 
 
Equal Opportunities 
We believe it is the right of all children, regardless of their gender, ethnicity, physical disability, ability, 
linguistic, cultural or home background, to have access to high quality teaching and learning experiences 
in a stimulating and supportive environment where prejudice and stereotypes are challenged. We 
recognise that certain groups and individuals may be discriminated against and therefore are strongly 
committed to positive action to remove and counter discrimination in all aspects of the school and its 
work.  
 
Principles 
Marking and feedback should: 

 Give children opportunities to become aware of, and reflect on, their learning. 

 Relate to learning objectives, which are shared with children. 

 Give recognition and appropriate praise for achievement, including stickers or classroom rewards 
at the teacher’s discretion. 

 Involve children in the process (whether written or oral, face to face or at a distance). 
 
Forms of Feedback  
 
Verbal feedback will be given to children during the lesson where possible in order to give immediate 
feedback on learning.  Verbal feedback may be individual, group based, or to the whole class.  
 
‘Light touch’ marking will refer to the learning objective either by indicating LO Met or WT LO. A tick or 
any other marking symbol. Written feedback may be given when necessary and should be short and 
challenging.  
 
‘In-depth marking’ includes marking of skills and concepts taught, for example evidence of 
understanding and application of learning, high frequency words/topic vocabulary across all subject 
areas, spellings, punctuation, handwriting, layout etc. Comments or questions will be set for the children 
to respond to. Children should be given time to read and respond to the written marking, in order for 
feedback to have maximum impact on learning.  
In-depth marking will be used at the following times: 

 Once every two weeks in English (see specific guidance for marking extended writing) 

 Once a half term in RE 

 Once a half term in topic/science 

 May occur at the end of a unit and will provide more detailed feedback for assessment purposes. 
Pupils will go on to edit work using the marking comments.  

 
 
Next Steps 
Next steps may be given when children’s learning does not meet the learning objective i.e. marking ‘WT 
LO’. Next steps may be focused on addressing misconceptions and errors. (Note: some learning marked 
‘WT LO’ may need re-teaching, rather than using next step marking for corrections) 

 Next steps should prompt the children to help improve their work.  

 In English, next steps will be provided for each piece of extended writing and should be balanced 
between a focus on composition and effect or grammar, punctuation or spelling.  

 



 

Next step comments can be a: 
 
 Reminder prompt - ask the children a question that they have to answer which improves their 

writing e.g. How does the little pig feel when his house is blown down? What simile could you use 
to describe the cave?  
 

 Scaffold prompt - say how the writing could be improved and give them the start of a sentence to 
complete e.g. describe how the pig felt – ‘when his house was blown down the little pig felt……’ 
use a simile to describe the cave – ‘the cave was as dark as ……’  
 

 Example prompt - give the child a couple of choices to add to their writing which would improve 
it e.g. The little pig was upset when his house was blown down OR The little pig was scared when 
his house was blown down. The cave was as dark as the moonless sky OR The cave was as dark as 
a black cat’s fur. 

 
Maths Next Steps 
Where appropriate, after assessing a children’s learning, teachers can create three whole class ‘next 
steps’ which children will respond to at the start of the next lesson. Choice of activity might be teacher 
directed or child-selected as appropriate. In Maths, the next lesson should be the next step, perhaps 
with a ‘fix it, check it or push it’ activity or written feedback.  
 
To endure evidencing of this differentiation, teachers and children should title the activities in the books 
as follows: 
 

Maths Specific 

Fix it  intervention for those who need more consolidation 

Check it  making corrections independently 

Push it  harder problems/going deeper 

 
Peer Feedback  
The following points are important: 

 Children need training on how to do peer marking; through whole class modelling or observing 
paired marking. 

 Ground rules should be set as appropriate. 

 Children should always point out positives first and then suggest an improvement. Both positives 
and the improvement should relate to the success criteria. 

 Pairings are best decided by a member of staff. 

 Encourage dialogue between children with each child making a statement followed by a question 
e.g. ‘I think this bit is really good because it shows how the character feels. What do you think?’ 

 
 Presentation 

 The title should clearly show the intended learning (usually the Learning Objective). 

 Date to be shown. 

 Marking to be done in RED pen and teachers to write clearly and follow the handwriting policy. 
 
 
Marking for Children 
The school recognises that marking and feedback are to aid pupils’ development, therefore it must be 
age appropriate. Consequently, marking guidelines are set for each Key Stage to ensure consistency 
within the phase and progression from one phase to another. 



 

 

Foundation Stage Marking Guidelines 
 

Symbol Meaning 

 
Next Step or Wish 

VF Verbal feedback 

ABC Alphabet mat used 

WB Word-bank used 

TA Teaching assistant supported 

Ind Independent  

 

 RE  books ‘I can’ labels as part of success criteria 

 Misspelt key word to be corrected. 
 
Marking and feedback in the EYFS 
In the early years, we have focus children each week (approximately 10% of the group). This means that in the 
year, each child will be a focus child three times. (Once per term) 
The cycle of observation, assessment, planning, observation is carried out on a moment-by-moment basis.  
Activities that occur are recorded when the cycle is complete.  These records are on the learning journeys for the 
focus children and on “planning in the moment” sheets for activities in which a group have become involved. The 
learning journeys are blank at the start of the week.  They are then filled up gradually during the week.  All adults 
contribute to these sheets.  When possible, photos are printed and added to the records. 
In addition, “Wow” moments are recorded for all children as and when they occur. These are recorded on 
Tapestry. 
The adults are there to facilitate learning.  They do this through observations and interactions. The adults know 
the children very well and have a sound understanding of child development.  This ensures that the adults 
enhance and extend the learning at the appropriate level. 
In the EYFS ‘marking’ involves providing verbal feedback on any written work that they may have been produced. 
This may also include a written dialogue of what the child has said. 

 

Key Stage 1 Marking Guidelines 
 
Marking may include the teacher writing above what the child has written as a transcript for writing that is difficult 
to read. This is for teacher assessment purposes and not for the child to read or respond to. 
 
In English, no more than 3 misspelt words highlighted and corrected. Words children are expected to know should 
be corrected before more adventurous vocabulary. More able pupils in Year 2 should copy these words into their 
own dictionaries. Children should correct their spellings above in green pen. 
 
Next step marking 
Pupils to respond to feedback indicated by the codes below e.g. correcting sentences that include a wiggly line, 
indicating something to review, correcting spellings with SP symbol (using appropriate dictionary for their age)  
 

Symbol Meaning 

VF Verbal feedback 

T/TA Teacher/Teaching Assistant support with learning 

I Independent 

ST Supply Teacher 

Red pen Marked by an adult 

Green pen Marked by a child 

 Self-assessment and editing 

 Peer-assessment 
(if children are marking their own or a friend’s work, model use of 
small ticks) 



 

LO Met You have achieved your learning objective 

WT LO You are working towards your learning objective 

EXT Extension question or activity 

 Excellent evidence of learning objective or success criteria 

 Good evidence of learning objective or success criteria 

?  Does this make sense? 

 

Next step or wish 

Writing Specific 

 
Finger spaces 

 Children to spot their error – could refer to common exception 
words, mistakes in letter formation and phonics 

SP Incorrect spelling – in order to self-correct: 
Y1 – use word mat, dictionary HA 
Y2 – use dictionary to correct 

∧ Omission 

// New line 

C. Forgotten capital letters and/or full stops 

 

Key Stage 2 Marking Guidelines 
 

Symbol Meaning 

VF Verbal feedback 

T/TA Teacher/Teaching Assistant support with learning 

I Independent 

ST Supply Teacher 

Red pen Marked by an adult 

Green pen Marked by a child 

 Self-assessment and editing 

 Peer-assessment 
(if children are marking their own or a friend’s work, model use of 
small ticks) 

LO Met You have achieved your learning objective 

WT LO You are working towards your learning objective 

EXT Extension question or activity 

 Excellent evidence of learning objective or success criteria 

 Good evidence of learning objective or success criteria 

?  Does this make sense? 

Writing Specific 

SP Incorrect spelling 

∧ Omission  

// New paragraph 

C. Forgotten capital letters and/or full stops 

Red line in margin Paragraph to edit 

 
 

 

 
2 x examples of success criteria they use well/apply well or key 
skills that have been a previous target e.g. use of full stops 
Next step or Wish linked to success criteria or key skills target 

 

For extended pieces of writing: 



 

 Key spellings and common exception words spelt incorrectly to be identified and children to 
make note of them in their spelling journals/dictionaries for future reference 

 Key punctuation to be corrected 

 Omitted paragraphs to be identified e.g. // 

 Focus on one section or paragraph to mark thoroughly: 
o Identify this for the children using a straight red line in the margin next to the 

paragraph/section 
o Successful elements from the success criteria to be highlighted in yellow or their 

effectiveness commented on. 
 If adding a comment, identify grammatical features discussed in class that week 

e.g. ‘‘This is a good example of a relative clause,’’ or ‘‘Could you put an expanded 
noun phrase here?’’ 

o 2 stars & a wish comment using stamper which tells pupils where they were successful 
and an area for development. 

o In Y3-Y5 children to then go back, edit and improve that section 
o In Y6 children to choose another section to edit and improve independently 

 
Regularity of English marking 
One extended piece of writing to be done every 2 weeks, which demonstrates: 

 Evidence of the complete writing process including planning and editing 

 Use of success criteria that identify the grammatical features relevant to the text type 

 Sufficient time for children to write at length e.g. more than one session may be needed 

 In-depth marking to really move the learning on, linked to the success criteria or common errors 
 
Other pieces of English work should be marked using ‘light-touch’ marking, peer assessment or self-
assessment. 
 
Regularity 

 All work to be acknowledged by an adult or peer marked 

 In-depth marking: 
o Once a week in English – either extended write every other week, or incidental writing 

alternative weeks (see KS2 marking guidance) 
o Once a half term in RE 
o Once a half term in topic/science 
o May occur at the end of a unit and will provide more detailed feedback for assessment 

purposes. Pupils will go on to edit work using the marking comments.  

 In Maths, success criteria should be used regularly in class e.g. explaining steps of a calculation 
procedure.  

 Writing/Topic work may include a success criteria to support assessment 
 
 
Staff must ensure that marking is fully compliant with this policy at all times.  
In all instances, teachers should feel empowered to identify and adjust techniques and approaches 
depending on which marking method will have the most effective impact on learning and progress for 
each piece of work set for individual pupils. 


